
532 Part 2  n  A Study of Individuals With Special Needs

Individuals with physical or health disabili-
ties can also enjoy playing sports and engaging 
in physical activities. Some school systems have 
adapted sports teams, such as wheelchair bas-
ketball or wheelchair soccer, for students with 
physical disabilities. Many pupils with disabili-
ties can participate in a wide variety of sports 
with minor adaptations and assistive technol-
ogy devices—for example, hitting a ball off a 
tee, allowing an extra swing at bat, or using a 
small adapted ramp that holds a bowling ball 
and allows the wheelchair user to push the 
ball down the ramp into the bowling lane. 
Individuals who like to exercise may be able 
to use adapted tricycles, bicycles, and mobility 
devices.

Trends, Issues, and Controversies
Three major issues in the field of physical disabilities, health disabilities, and related 
low-incidence disabilities are (1) assessing capabilities and needs of students with very 
severe physical disabilities; (2) provision of specialized technology, adaptations, and 
instructional strategies; and (3) selection of appropriate curriculum.

The first issue is appropriate assessment of students with severe physical disabili-
ties in terms of cognitive functioning and evaluation of what the student has learned. 
When a young child cannot reliably move or speak, and is not yet using augmentative 
communication effectively, psychological testing can be of limited value or accuracy. 
We have come across numerous instances in which young children with severe physi-
cal impairments and complex communication needs had been labeled as having severe 
intellectual disability, but whose intelligence was later determined to range from mild 
intellectual disability to giftedness. In our chapter opener, Natalie’s category changed 
multiple times, although her intellectual capabilities remained the same. Assessment 
difficulties are also present for students with multiple disabilities and deaf-blindness.

Because of this difficulty, two major areas need to be addressed: finding a reliable 
response and providing an appropriate curriculum. While these students are learning 
augmentative communication, it is essential to find some reliable means of response—
that is, a consistent, reliable way for the student to answer questions. This could be 
looking at the answer (eye gazing), touching the answer, hitting a switch to indicate the 
answer, or having the teacher move a finger across answers until the student makes a 
noise indicating a selection. Typically, this means that questions must be presented in a 
multiple-choice format, at least until students have literacy skills and can type out their 
own responses. Having a reliable means of response makes it possible to assess what 
the pupil knows. Given the lack of experiences and inability to communicate thoughts 
and questions, intelligence testing may still not be accurate, even when the student has 
a reliable way to respond to the questions. However, it does give the teacher an accurate 
way of determining if the student has learned the material.

A second issue involves the provision of specialized technology, adaptations, and 
instructional strategies. Barriers to obtaining and using the necessary technology 
include funding issues, appropriate assessment, selection of devices, training to use the 
devices, and ongoing technical support.

The third area to consider is curriculum. Some learners with physical or health 
disabilities will be on an academic curriculum; others will be on a more adapted 

Students with physical or health disabilities enjoy engaging in physical activities.
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reliable means of response: A 
consistent, reliable way of answering 
questions.
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